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Abstract

Proficiency in the English language continues to be mired in numerous hurdles for Saudi leaners: one major
problem is hanging on teacher-dominated instruction and GTM. This study aims to look into how Attificial
Intelligence chatbots, such as ChatGPT, can redefine it into a more student-centered way of teaching. The
research is intuitive and coherent in the context of connectivism and socio-cultural theory in finding relevant
evidence whether Al can reduce such teacher domination and improve student autonomy and communicative
competence among Saudi undergraduates in the field of English. A mixed-method design was employed, with
a quantitative survey (N=72) together with qualitative interviews. The findings indicated that Al use is a strong
positive predictor of both student-centered teaching practices and improvements in learner autonomy and
communication competence. Moreover, it showed that greater engagement with Al was significantly associat-
ed with a more student-centered orientation in learning, increased learner autonomy, and enhanced communi-
cative skills. Qualitative data further supported these findings, suggesting that Al boosts students’ confidence
and participation. Thus, Al tools present a juncture in the trajectory of Saudi higher education’s pedagogical
change concerning diminished conventional teacher dominance and a more autonomous student-centered
learning environment in line with Saudi Vision 2030.

Keywords: Al Chatbots; Student-Centered Learning; Teacher Dominance; Saudi EFL Education;
Learner Autonomy.
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Introduction:

The fast-paced changes in the Kingdom of
Saudi Arabia have generated interest in English
Language Teaching. Saudi Arabia is currently going
through a transformation under The Saudi Vision
2030 to transform the economy from an oil-based
economy to a knowledge-based global economy.
This transformation warrants immense alterations in
English language learning to accomplish the goals of
Vision 2030.

Many studies have reported discouraging
findings, as proficiency in English language use
in Saudi Arabia still remains relatively low (Al-
Khairy, 2013; Alrabai, 2016; Alshammari, 2018,
2020; Grami, 2010). Those studies revealed that
even in the aftermath of the Ministry of Educa-
tion’s attempts at changing school outcomes, Sau-
di Arabian English language learners continue
to function at a level below average in regard to
English proficiency. A recent study suggested low
English language performance among university
graduates as well (Al-Seghayer, 2021; Alsham-
mari, 2020; Shousha, 2021). One of the major fac-
tors making this weak is that the Grammar-Trans-
lation Method still occupies the major share of the
teaching methods employed in Saudi Arabia. As
a result, teacher-centered instruction remains the
mainstay, whereby the teacher is the only source
of knowledge within the classroom (Al-Mwzaiji
& Muhammad, 2023). This turns students into
passive receptacles whose role is merely to answer
the teacher’s questions and fulfill their demands.
In other words, an over-dependence upon teach-
ers and lack of opportunities for students to ex-
press their own opinions within the classroom are
fundamental problems fettering the advancement
of EFL learners’ low proficiency (Alrabai, 2016;
Haque et al., 2023).

The advent of the era of Artificial Intelligence
(AI) tools, namely ChatGPT, extends an opportunity
for the learners to break out of the teacher-dominated
learning environment and into the independent chan-
nels of knowledge. The Al tools, in this respect, pro-
vide opportunities for students to engage in indepen-
dent learning and, thus, develop their language skills
in the Saudi context. For example, Al chatbots have
been flagged to increase learners’ motivational level
for self-learning (Ali et al., 2023). The development
of Al began years back, but the real leap in mak-
ing headways into education is said to have come
in 2018 when Open Al birthed the first Generative
Pre-trained Transformer (GPT) model (Yin, 2022).
Further models, GPT-2, and, working its charm, sup-
ported language learning even more effectively un-

der GPT-3 (Ahmed, 2023). By doing away with the
conventional teacher-centricity, Al disentangles sec-
ond language learners’ opportunities for independent
practice and feedback in language learning (George
& amp; George, 2023). These developments raise
pertinent questions: What kind of impact will Al
have in terms of language learning for students? Will
Al be instrumental in bringing teacher dominance
down in the classrooms and creating avenues for
learners to afford independent practice in English?

This paper will focus on investigating the pos-
sible influence of artificial intelligence tools like
ChatGPT on English language instruction in Saudi
Arabia; whether Al would, in fact, dilute teacher
domination and facilitate student-centered practic-
es. More specifically, the target population of this
study would be undergraduate students who ma-
jored in English recently and who utilized Al tools
in their studies at Saudi universities. Therefore, this
gives a chance to assess whether control in the class-
room by instructors remains dominant or whether Al
tools have moved the other way towards a more stu-
dent-centered approach. The purpose of the current
research is to carry out a mixed-method investigation
based on different methods, such as a quantitative
survey conducted among 72 Saudi undergraduate
English majors, along with qualitative follow-up
interviews. In this way, it will create the potential
to statistically evaluate the relationship between Al
use and educational approaches while also gaining
more insights into how students perceive those tech-
nologies. This research focuses on students who had
active, one-year use of Al tools, such as ChatGPT,
targeting students who have pioneered technology
applications in the Saudi EFL context.

Theoretical Framework

With the emergence of Al tools in education,
the connectivism theory (Siemens, 2004) became rel-
evant again, emphasizing the role of digital connec-
tions, interactions, and the collective knowledge cre-
ated therein. Connectivism became more applicable
and meaningful as Al fosters global digital networks
for learners and resources. Most of the literature on
educational technology, till Al’s release in 2022, con-
centrated on school labs and on using apps under the
direct supervision of the teacher. In this scenario, Al
has emerged as an independent variable in the lan-
guage learning process, but its role in foreign and
second language contexts is still unclear. Besides,
Vygotsky’s sociocultural theory explains how learn-
ing is constructed in interaction with others, partic-
ularly knowledgeable peers (Luckin, 2018). The
chatbots of ChatGPT can scaffold, mediate, and en-
rich social, collaborative, and culturally meaningful
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learning with the core of Vygotsky’s sociocultural
theory (Luckin, 2018). Luckin proposed that Al en-
ables critical dialogue and problem solving.

Thus, the present study is at the intersection
of two theories. It proposes that Al chatbots are the
prima facie connectivist tools, establishing a new
node in the learner’s network for information and
interaction. They are also seen as a scaffold for the
learner within their Zone of Proximal Development
(ZPD), providing the guidance and mediation that
Vygotsky viewed as fundamental to development.
The main research question investigates wheth-
er this digital, Al-mediated kind of connectivity
and scaffolding can actually disrupt the traditional
teacher-centered knowledge flow that has charac-
terized the EFL classrooms in Saudi Arabia.

LITERATURE REVIEW

Challenges of EFL teaching in the Saudi
context

The last several studies into the performance
of English departments in universities in Saudi
Arabia indicated that students majoring in English
in Saudi Arabia are not competent in the language
(Almarshedi, 2022; Hameed, 2016; Khan et al.,
2020; Alshammari, 2021, 2022; Alqahtani, 2019).
Among these, the methods of teaching in the class-
room were most significantly factor in the decline.
The Grammar Translation Method (GTM) and Au-
diolingual Method (ALM) are still firmly placed as
the favoured methods of English language teaching
(Al-Seghayer, 2005; Alshammari, 2018, 2020). Sev-
eral factors explain this predominance. First, GTM
closely mimics traditions in Saudi culture whereby
elders dictate their wishes upon the younger gener-
ations (Alshammari, 2020). Next, GTM is a much
cheaper option for teachers because students just
have to memorize information and vomit it back in
the examination. But this denies English, the prima-
ry mode of learning by practicing communicating
actively. In Saudi classrooms, students often carry
out their activities following the “banking model”
of education, where they become passive receivers
of the teacher’s knowledge (Freire, 1970; Alrabai,
2014; Alrashidi & Phan, 2015; Rajab, 2013). Third-
ly, GTM is contextually very favourable to large
classes, students with low proficiency, and an ex-
am-oriented approach (Assalahi, 2013). Since it is
really antiquated, the Grammar Translation Method
rose in popularity during the nineteenth century and
yet remains the most frequently employed approach
to teaching in a majority of countries (Sari et al.,
2021; Megawati, 2017; Rosi, 2024). Although stu-
dent-centered methods are gradually on the rise,
EFL classes in Saudi Arabia remain heavily teach-
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er-centered, not allowing much room for students to
express their views (Haque et al., 2023).

Role of Al in Language Education

Since the official release of ChatGPT in No-
vember 2022, research on using Al chatbots as
pedagogical tools in EFL classes has surged (Bin-
Hady et al., 2023; Ahmed, 2023; Lo, 2024). Al pro-
grams can facilitate students’ development of lan-
guage skills through prompt feedback and engaging
practice (Bin-Hady et al., 2023). While most early
studies evaluated ChatGPT’s influence mainly on
developing writing skills, recent Al advancements
like ChatGPT-4 are adding multimedia conver-
sation processing such as text, vision, and voice,
providing more expansive applications for teaching
language (Lo, 2024). Furthermore, the fresh find-
ings show that as opposed to traditional teaching of
languages, ChatGPT persuades sharing of critical
views between students and teachers and being a
simulated partner, it facilitates students’ participa-
tion in meaning-focused input and output (Lo et al.,
2024; Kim & Prak, 2023), and simulated role play
provides students with opportunities to practice re-
al-world problem solving (Muniadndy & Selvana-
than, 2024).

Al tools such as ChatGPT generate new ways to
motivate students to take an active role in their learn-
ing (Ali et al., 2023) and the glories of its idea fosters
independence lessening dependency on teachers.
For instance, Rusmiyanto et al. (2023) showed that
Al chatbots foster highly customized learning ex-
periences and promote learner autonomy while in-
creasing motivation and engagement. There is new
evidence that the Al sector and its technologies foster
learners’ autonomy and self-confidence (Dai & Liu,
2024; Amer, 2020; Mahendra et al., 2023). These
features steer learning toward approaches integrating
student control of the entire progress. Klimovan &
Chen (2024) have reviewed eleven empirical investi-
gations centered around the AI’s influence on boost-
ing university students’ communicative competence.
It was found that Al, to a great extent, positively
influences communicative competence through im-
mersive, personalized, and context-specific learning
opportunities aiding students in addressing commu-
nicative competence skills.

Much of the benefits that Al tools like ChatGPT
can do lies for the teacher in lesson planning, ma-
terial development, and grading (Mohamed, 2024;
Jeon et al., 2023; Misumoto & Eguchi, 2023).
Thus, it removes a burden from the teachers so that
they can spend their time on the enhancement of
classroom practices. Equally, students across Saudi
Arabia were found to hold positive attitudes toward
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Al-assisted tools-giving teaching tools to chatbots,
voice assistants, and adaptive learning programs
(Sakib, 2023; Huang et al., 2022). To this very ef-
fect, Al tools might create an opportunity to break
the monopoly of Grammar-Translation and Au-
dio-Lingual Methods which have long beleaguered
Saudi second language learners.

Challenges of using Al in EFL Classroom

Indeed, while the prospects for the EFL learn-
er appear to be huge, Al has some challenges in
the view of some researchers. First, Spector and
Ma (2019) argued that by promoting students’ de-
pendence on Al for learning, problem-solving, cre-
ativity, and other higher-level thinking skills will
be affected negatively. The readiness with which
students absorb Al rather than engaging in its ardu-
ous activities-such as problem-solving-, could put
the practice of higher-order thinking skills. Kalnina
et al. (2024) also raised concern that with increas-
ing dependence on Al, students will begin to think
similarly and find solutions to problems in the same
way. Moreover, overreliance on technology or Al
can heavily affect deep learning, motivation of the
learners, and human interaction (Akinwalere &
Ivanov, 2022). Probably, another downside of us-
ing Al is plagiarism as it generates lots of plentiful
information to students in terms of valid answers
that they can easily copy not to improve on their
own language skills (Posca et al, 2023; Kalnina et
al, 2024). The main goal of this paper is to explore
the extent to which Al tools have changed these tra-
ditional methods of teaching in Saudi Arabia. The
present research will address the following research
questions:

1. How can Al tools like ChatGPT influence En-
glish language teaching methods and promote
a shift from traditional to student-centered
learning approaches in Saudi Arabia?

2. To what extent does the use of Al tools cor-
relate with measurable improvements in learn-
er autonomy and communicative competence
among Saudi EFL undergraduates?

METHODOLOGY

A mixed-methods research design was se-
lected to investigate the research questions com-
prehensively. The reason for this was to increase
the benefits of both quantitative and qualitative
designs. Quantitative surveying identified and mea-
sured the extent to which Al usage predicts teach-
ing practices and learner outcomes across a survey
sample of students; after that, qualitative interviews
provided contextual depth explaining the how and
why of statistical trends, capturing the lived expe-

riences and perceptions of the participants. This
design also allowed triangulation, wherein quali-
tative data illustrated, and provided further nuance,
to all quantitative results leading to a well-rounded
understanding of the phenomenon under study. The
first mode is a quantitative, cross-sectional survey
to examine how Al tools (e.g., ChatGPT) relate
to shifts toward student-centered teaching and to
learner outcomes (autonomy and communicative
competence) among Saudi EFL undergraduates.
All attitudinal items used a 5-point Likert scale (1
= strongly disagree, 5 = strongly agree). The items
of the questionnaire were designed on the research
questions and relevant literature review. it was
sent to experts in language learning to review and
modify. The questionnaire consisted of three parts,
Al use, Teacher practices, learners’ outcomes. The
second is qualitative design consisted of deep in-
terview which was conducted to who volunteer to
have the interview.

Study Tool

This research was based on a mixed-methods
tool consisting of a quantitative survey. The sur-
vey was a self-designed instrument consisting of
four sections with 34 items: perceptions regarding
Al, impact on teaching approaches, practical use,
challenges, and a specific role of ChatGPT. Items
were anchored in a 5-point Likert scale to measure
constructs such as Al Use, Student-Centeredness,
Teacher Dominance, Autonomy, and Communi-
cation Competence. Validity of the questionnaire
was established through intimate correspondence
with research questions and a wide-ranging litera-
ture review. It was also subjected to expert scrutiny
by specialists in language learning, who examined
the clarity and relevance of the items and their ap-
propriateness for the target group, which prompted
revisions that enhanced content validity. In respect
of reliability, the study estimated the internal con-
sistency of the scales used in the survey. Although
the specific values for Cronbach’s alpha have not
been quoted in the present text, an instrument well
developed along these lines, with validation from
experts, would typically set out to achieve and of-
ten succeed in achieving a high level of reliability
(e.g., > 0.7), indicating that the items that went into
each scale are consistently measuring the same un-
derlying construct. Triangulation of the quantitative
data with qualitative interviews only enhanced the
overall trustworthiness and contextual depth of the
findings.

To clarify the central constructs being assessed
by the survey, the key variables were operational-
ized as follows: Al Use was defined in terms of fre-
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quency and varieties of interactions by the student
with tools such as ChatGPT, measured with items
like “I regularly use ChatGPT to clarify concepts I
don’t understand.”; Student-centeredness evaluat-
ed a learning environment that empowers students,
as indicated by agreement with statements such as
“In my English classes, students are encouraged to
lead discussions.”; In contrast, Teacher Dominance
assessed the control and authority exercised by the
instructor and was measured by items such as “The
teacher is the primary source of knowledge in the
classroom.”; Autonomy assessed ideas of self-di-
rected student learning through items looking at
students’ perception of their confidence to resource
find independently; Communication Competence
focused on the perceived gains in practical language
skills. All items were rated on a 5-point Likert scale.

Participants

Participants were N = 72 English majors from
Saudi universities (female = 41, 56.9%; male = 31,
43.1%). All participants admit that they use the
ChatGPT for at least one year in their academic
studies as a condition to enroll in the study. Aca-
demic level was heterogeneous, spanning lower
levels through graduation. Participation was volun-
tary and anonymous.

For the nuanced understanding of student ex-
periences, a qualitative component was integrated
with the preceding quantitative one. From among

Al Chatbots in Saudi EFL Higher Education: From Teacher-Dominated
Instruction to Student-Centered Learning I

the participants in this study, semi-structured inter-
views were conducted with a subset. Twenty-nine
undergraduate English majors willing to undergo
in-depth interviewing volunteered after filling out
the previous quantitative survey (N=29). The re-
view encompassed 16 female and 13 male students,
presenting a diverse picture of academic standing
within their program. The interviews were audio-re-
corded, transcribed verbatim, and thematically ana-
lyzed for patterns and rich insights. The analysis ad-
opted a six-phase process as proposed by Braun and
Clarke (2006). The researcher became familiar with
the data through repeated reading of the transcripts,
then initial codes were generated; codes were col-
lated into potential themes; themes were reviewed
and refined for an accurate fit with the data set; and
finally, a clear definition and naming of each theme
were devised.

Participation was strictly voluntary and
anonymous with prior approval for use obtained
from each interviewee. The interviews were ap-
proximately 20-30 minutes long and followed an
open-ended question protocol. Themes revolved
around altered participation in class, self-ascribed
autonomy, communicative confidence, and the per-
ceived role of the professor since Al tools have been
adopted. The interviews were audio-recorded, tran-
scribed verbatim, and subjected to thematic analysis
to seek out patterns and rich insights clarifying the
statistical findings.

Table 1

Descriptive statistics for composite variables.
Variable N Min Max M (SD)
Al Use 72 2.00 5.00 3.66(0.74)
Student-Centeredness (SCS) 72 1.67 5.00 3.40 (0.81)
Teacher Dominance (TD) 2 1.50 5.00 3.39(0.79)
Autonomy 72 1.67 5.00 3.54(0.78)
Communication Competence 72 1.25 5.00 3.52(0.77)
Al Concerns 52 ~2.00 5.00 3.74 (0.74)
* note

Mean scores indicated moderate Al use
and generally positive views of student-cen-

Table 2

teredness, autonomy, and communication com-
petence

Pearson correlations (two-tailed) among AI Use, Student-Centeredness, Teacher Dominance,
Autonomy, Communication Competence, and AI Concerns.

Al Use ST TD Autonomy CcC AC
Al Use —
Student-Centeredness r=.657 —
P <.001
Teacher Dominance r=.434 r=.470 —
p<.001 p<.001
Autonomy =751 r=.696 r=.421 —
p<.001 p <.001 p<.001
Communication r=.788 r=.708 r=.388 r=.639 —
Competence p <.001 p <.001 p<.001 p <.001
Al Concerns 1=:225 r=.209 r=.441 r=.127 r=.179 —
p=.058 p=.078 p<.001 p=-290 p=.132
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Al Use showed strong positive correla-
tions with Student-Centeredness, Autonomy, and

Figure 1

Communication Competence (all p < .001).

Relationship between AI Use and Student-centered tendency
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Figure 1 shows a positive relationship be-
tween Al use and student-centered tendency:
as Al use increases, student-centered practic-
es tend to increase. The linear fit indicates a
moderate association (R? = 0.43), meaning Al
use explains about 43% of the variance in stu-
dent-centeredness.

Regarding the first question that investi-
gating the influence Al on English language
teaching methods and promote a shift from tra-
ditional to student-centered learning approach-
es in Saudi Arabia, a simple linear regression
showed that Al Use significantly predicted Stu-

dent-Centeredness, B = 0.721, SE = 0.099,
=.657, t(70) = 7.29, p < .001, 95% CI [0.523,
0.918], accounting for 43.1% of the variance, R?
=431, F(1, 70) =53.10, p <.001. Thus, greater
Al engagement was associated with a more stu-
dent-centered teaching orientation.

Regarding the second question—exam-
ining how Al tools correlate with measurable
improvements in learner autonomy and commu-
nicative competence among Saudi EFL under-
graduates—multiple regression analyses were
conducted for both autonomy and communica-
tive competence, as detailed below.

Table 3
Multiple regression predicting Autonomy
Predictor B SE B B t P 95% CI (LL, UL) Model Fit
Al Use 0.53 0.10 0.51 5.147 <0.001 (.327,.740) R?=.637, adj. R* = .621,
Student-Centeredness 0.33 0.10 0.34 3414 <0.001 (.137,.522) F(3,68)=39.79, p <.001
Teacher Dominance 0.04 0.08 0.04 0.47 p = .640 (--126, .203)

The regression model (table 3) significantly
predicted learner autonomy, explaining 63.7% of
its variance (R? = .637, adj. R*=.621), F(3, 68) =
39.79, p <.001. Al Use was the strongest positive
predictor (B =0.53, SE =0.10, § = 0.51, t=5.15,
p <.001, 95% CI [0.327, 0.740]). Student-Cen-
teredness also showed a significant positive effect

(B=0.33,SE=0.10, 3 =0.34,t=3.41, p <.001,
95% CI [0.137, 0.522]). Teacher Dominance was
not significant after adjustment (B = 0.04, SE =
0.08, p=0.04,t=0.47, p = .640, 95% CI [-0.126,
0.203]). Thus, greater Al Use and student-centered
practices uniquely enhance autonomy, whereas
teacher-dominant practices do not.
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Table 4
Multiple regression predicting Communication Competence
Predictor B SE B B t P 95% CI (LL, UL) Model Fit
Al Use 0.59 0.10 0.57 6.223 <.001 (0.404, 0.786) R2=.685, adj. R = .671,
Student- 0.32 0.09 0.34 3.645 <0.001 (0.147, 0.502) F(3,68)=49.19, p < .001
Centeredness
Teacher -0.021 0.08 022 -0.275 p=.784 (-0.173,0.131)
Dominance

The regression model (table 4) significantly
predicted the outcome, explaining 68.5% of its vari-
ance (R?=.685, adj. R?=.671), F(3, 68) =49.19, p <
.001. AT Use was the strongest positive predictor (B =
0.59,SE=0.10, 3=0.57,t=6.22, p <.001, 95% CI
[0.404, 0.786]). Student-Centeredness also showed a
significant positive effect (B = 0.32, SE = 0.09, f =
0.34, t=3.65, p <.001, 95% CI [0.147, 0.502]). In
contrast, Teacher Dominance was not a significant
predictor after adjustment (B = -0.02, SE = 0.08, 8
=-0.02,t=-0.28, p=.784, 95% CI [-0.173, 0.131]).
Thus, greater Al use and student-centered practices
uniquely and positively enhance communication
competence, whereas teacher-dominant practices do
not contribute additional explanatory power.

Qualitative data analyzed through interviews
with 29 participants supported the quantitative out-
comes; discrepancies were found to be justified by
strong opinions on a number of core themes. The af-
firmation was reinforced that most of the participants
noted that the Al tools bring them extra confidence
and vigor in the classroom. For instance, over twen-
ty participants expressed similar views to P4: “I use
ChatGPT to prepare before lectures, which gives me
the confidence to raise my hand and contribute to
discussions.” Sometimes this was associated with an
emergent sense of autonomy, with many participants
reiterating comments similar to those of P7, P12,
P23, P24 and P19: “Al allows me to find answers

instantly, so I don’t have to wait for the professor’s
office hours, making me a more independent learn-
er.” Another common observation shared by more
than half of the participants was the change in dy-
namics inside the classroom; in the words of P15 and
P23, “The classroom has become more of a discus-
sion place now, because students come prepared with
ideas they developed using AL”

Despite a strong transitioning trend towards in-
dependence, the interviews reveal a less critical and
almost uniform nuance around the role of the pro-
fessor. Almost all participants, including P2, P9, P18,
and P26, stressed that Al can be a great tool, but the
professor remains the ultimate authority. A typical
statement made by P11 was, “I trust my professor’s
explanation more than ChatGPT’s, especially for
complex topics, because the professor understands
our context and can clarify in a way the Al cannot.”
At times, this trust became assessment-related, as in-
dicated by participants like P5 and P21, who accept-
ed, “At the end of the day, the professor creates the
exams and grades us, so their interpretation is final.”
This gave rise to a solid consensus that Al will best
serve as a supplementary tool, not as a replacement.
Here, P28’s statement, supported by many others,
was, “ChatGPT is my first resource for quick ques-
tions, but my professor is my final resource for deep
understanding.” Table 5 below summarizes the qual-
itative findings from the all 29 participants.

Table 5
Summary of the responses from qualitative data
Theme Participant Supporting Participants  Representative Quotes
C us
Increased 26/29 (90%) P1, P3, P4, P5, P7, P9, "I use ChatGPT to understand the topic before the
Confidence & P10, P11, P12, P14, P15, lecture, so I feel brave to share my opinion in
Active Participation P16, P19, P20, P21, P22, class.”" (P4)
P23, P24, P25, P26, P28, "It gives me the answer immediately, so I'm not afraid
P29 to ask more questions in front of my peers." (P12)
Enhanced Leamer 27/29 (93%) P1, P2,P3,P4,P5,P6,P7, "Before, I always waited for the teacher or asked the
Autonomy & P8, P9, P10, P11, P12, smart student. Now, I can find the explanation myself
Independence P13, P14, P15, P16, P18,  anytime." (P5S)
P19, P20, P22, P24, P25, "It has become like a personal tutor. I rely less on the
P26, P27, P28, P29 professor for simple questions and can learn at my
own pace." (P16)
Shift in Classroom  25/29 (86%) P1, P3, P4, P5, P7, P9, "The discussions in class are now deeper because
Dynamics P10, P11, P12, P14, P15, most students have already explored the topic with
P16, P19, P20, P21, P22, AL"(P14)
P23, P24, P25, P26, P28,  "Our role has changed from just listening to actually
P29 debating and  discussing  ideas  with  the
professor.” (P23)
Persistent Trust &  28/29 (97%) P1,P2,P3,P4,P5,P6,P8, "I trust my professor's explanation more. She
Preference for P9, P10, P11, P12, P13, wunderstands the context and can explain in a way that
Professors P14, P15, P16, P17, P18, connects with our culture.” (P11)
P19, P20, P21, P22, P24, "For the final exam, the professor's opinion is what
P25, P26, P27, P28, P29 matters. I always verify AI answers with her." (P21)
Al as a  29/29 (100%) All Participants (P1-P29) "ChatGPTis my first resource for a quick answer, but
Supplemental Tool my professor is my final resource for true

understanding." (P28)
"It is a fantastic tool, but it cannot replace the human
connection and motivation a teacher provides." (P9)
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DISCUSSION

The study explores the influence of Al use on
the pedagogical practices in teaching English in
higher education in Saudi Arabia. The first ques-
tion investigates the teachers’ dominance in English
department classroom in Saudi Arabia universities.
The results show that Al has significant effects in
reducing teacher dominance and enhancing stu-
dents-centered practices. These results show Al us-
age in English departments in Saudi Arabia might
be the solution to a teacher’s dominance which
represent a huge obstacle in teaching English as
second language in Saudi Arabia (Sari et al., 2021;
Megawati, 2017; Rosi, 2024; Al-Seghayer, 2005;
Alshammari, 2018, 2020). During the interview
students indicated that the usage of Al gives them
more confidence to participate during class discus-
sions since the Al helps them to revise the topics in
a short time (Ali et al., 2023). However, the majori-
ty of the participants indicate that they still prefer to
ask the teacher because they understand from him
more than Al. This indicate that the Al, at least in
this stage, is still an instrument to facilitate learning
not a replacement of EFL teacher (Bin-Hady et al.,
2023). Moreover, the participants said that they still
have more confidence in teacher’s answers than of
AT’s. This might be due to their beliefs that teacher
will give them the final exam and graded them not
the AL. However, all the participants agreed that af-
ter the emerge of Al the discussions between teach-
er and students in the classroom increased substan-
tially. Overall, the results indicate that Al usage
reduce teacher dominance of the classroom signifi-
cantly, more students’ practices have increased shift
toward more students-center orientation. However,
teacher remains the main source of knowledge and
still have students’ confidence as reliable source of
knowledge inside the classroom.

Regarding the second question, the study in-
vestigates how Al tools correlate with measurable
improvements in learner autonomy and communi-
cative competence among Saudi EFL undergrad-
uates. Aligning with several studies (Dai & Liu,
2024; Amer, 2020; Mahendra et al., 2023), the
results shows that Al enhance students’ autonomy
and self-confidence. This confirms the significant
shift toward student-center orientation. Moreover,
Al students’ usage increase communicative com-
petence (Klimovan & Chen, 2024) where students
stress in the interview that A, particularly ChatGPT,
enhance their ability to start conversation with a na-
tive speaker without anxiety of making mistakes as
it is the case in the classroom which enhance their
speaking and listening skill. These results indicated
that with the rapid development of Al in educational

filed, more student-center practices will be seen in
the classroom on the expense of teacher dominance.

These findings are encouraging but should
be interpreted with caution. The scale of the proj-
ect was reasonably good in the context of the ex-
ploratory nature of the research, though in terms of
actual numbers, it could be argued that the sample
may not reflect all Saudi undergraduate EFL stu-
dents. Additionally, self-reported data are subject to
perception biases; students favorably disposed to-
ward technology may exaggerate the perceived ad-
vantages. Moreover, the correlational nature of the
findings must be stressed: while Al use is closely
correlated with positive outcomes, it cannot be said
with certainty that it causes such an effect. The on-
going preference of the students for the teacher, par-
ticularly in high-stakes situations for clarification,
sheds light on one of the important limitations of
the Al discussed here-in that Al lacks understanding
and context as does a human teacher. This raises an
even ongoing challenge echoed in the literature: the
threat of Al rendering is correct, but pedagogical-
ly shallow interventions (Zhang et al., 2022), and
the fear of dependency which may undermine the
students’ ability to acquire actual problem-solving
skills (Spector & Ma, 2019).

CONCLUSION

The aim of this study was to explore the poten-
tial of Al tools such as chatbots-Chabot, an instance
being ChatGPT, to transform EFL learning in high-
er education in Saudi Arabia. Evidence collected
suggests that integrating Al tools has been a catalyst
in changing a long-held paradigm of teacher-cen-
tered instruction towards student-centered learning
domains. Continuous reliance on Grammar-Trans-
lation Method (GTM)-traditional and teacher-cen-
tered paradigms-has often been cited among the
reasons for the historically weak English proficien-
cy results of Saudi learners. This research shows
that Al has become a major disrupting force against
this established practice.

The quantitative findings are emphatic: At-
tributed strongly and positively to student-centered-
ness, Al use constituted a great deal of its variance.
This was furthermore the most potent predictor of
both learner autonomy and communicative com-
petence, which are two major goals for modern
language teaching often curtailed by traditional
approaches. The powerful statistical findings found
ample qualitative backing from students’ voices
reporting an increase in confidence, classroom par-
ticipation, and sense of agency over the learning
experience. The ability to use Al for instant feed-
back, personalized practice, and anxiety-free con-
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versation simulation directly addresses the commu-
nicative deficits fostered by passive, exam-oriented
learning. Theoretically, the transition is strongly en-
dorsed. The findings fit well within connectivism,
whereby Al tools plug learners into dynamic global
digital networks of knowledge to forge connections
and interactions outside the traditional classroom.
In parallel, Al serves in the role of an intelligent
peer or a scaffolding tool in the sense that it me-
diates the learning experience, thus enriching the
socially constructed knowledge, even in individual
practice sessions-in accordance with Vygotsky’s so-
cio-cultural theory.

Nevertheless, this study puts a crucial nuance:
teachers have not become obsolete; their role has
changed. While Al lessens the dominance of any
teacher, it holds them in place as important figure-
heads before whom the participants will consent to
for all matters of clarification and guidance. This is
a strong sign that the human presence remains irre-
placeable in every deep understanding and motiva-
tion. The ideal model emerging from this research is
not a replacement of educators with machines, but
a synergistic partnership. In this new equilibrium,
Al handles the repetitive, individualized practice
and instant feedback, thereby freeing teachers to fo-
cus on higher-order tasks such as fostering critical
thinking, facilitating complex collaborative proj-
ects, and providing nuanced, empathetic support.

In light of Saudi Vision 2030’s emphasis on
building a knowledge-based economy and empow-
ering its citizens, the integration of Al in education
is not merely an innovative option but a strategic
imperative. The study proved that Al tools like
ChatGPT are an enormous leverage for the ful-
fillment of this vision in the context of EFL. They
permit learners, democratize access to knowledge,
and nurture the very skills-autonomy, communica-
tion, and critical thinking-required for success in the
21st century. The far-reaching implications of this
change have on the educational policies and teacher
development in Saudi Arabia. For the policymak-
ers, the findings of this study serve as an empirical
support for investing in digital infrastructure and
revising curricula to allow Al-driven, student-cen-
tered learning. For teacher training programs, this
clearly signals an urgent need to prepare future
EFL instructors not as sole knowledge authorities,
but as facilitators and guides in an Al-augmented
classroom. The set of required skills is evolving
from knowledge delivery to curating Al resourc-
es, designing meaningful learning experiences that
leverage Al, and fostering human-interaction skills,
which technology cannot replicate. Future studies
need to implement longitudinal research into the
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sustained impact of Al and put in place comprehen-
sive teacher training frameworks for effective Al
integration in their educational practices to have a
successful and equitable transition.
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