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Abstract
This study explores the relationship between pragmatics and vocabulary acquisition in the context of
learning English as a second or foreign language, with a particular focus on how social and contex-
tual aspects of language use enhance learners’ ability to acquire and apply vocabulary effectively. It
employs a qualitative discourse analysis of a televised conversation between a young magician and
the judges on Britain’s Got Talent. The study employs a content analysis methodology to analyze the
discourse linguistically. The study illustrates how pragmatic features contribute to lexical develop-
ment. The findings reveal that vocabulary learning extends beyond rote memorization and requires
an understanding of how words function within real-world communicative contexts. Key pragmatic
elements—such as speech acts, politeness strategies, and contextual framing—were found to enrich
students’ lexical competence. The study concludes by proposing pedagogical strategies for integrat-
ing pragmatic awareness into vocabulary instruction, ultimately supporting learners’ communicative
proficiency and meaningful language use. Future research could investigate how the integration of
pragmatic vocabulary influences learners across different age groups, proficiency levels, and instruc-
tional settings.

Keywords: Pragmatics, Vocabulary Acquisition, EFL Instruction, Discourse Analysis, Communi-
cative Competence.
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Pragmatics and Vocabulary Acquisition: A Systematic Framework for the Development and Enrich-
ment of EFL Students’ Linguistic Competence

understand the social and cultural nuances asso-
ciated with word use (Shively & Cohen, 2008;
Cohen, 2019). By fostering pragmatic awareness,
educators can help students internalize vocabu-
lary in ways that reflect the realities of interper-
sonal communication, thereby enhancing fluency
and confidence.

Accordingly, this study explores the rela-
tionship between pragmatics and vocabulary ac-
quisition by analyzing an authentic, high-stakes
conversation from the popular TV show Britain's
Got Talent. The performance features a young
magician engaging with a panel of judges, offer-
ing a unique example of how language is used for
storytelling, persuasion, humor, and emotional
connection. Through this case, the study investi-
gates how pragmatic features can enrich lexical
knowledge and promote communicative compe-
tence, particularly in EFL contexts.

Problem Statement

Despite possessing a wide vocabulary, many
students in the English Language Program at
Al-Baha University’s Department of Foreign
Languages struggle to articulate their ideas clear-
ly and fluently in real-life situations. A significant
gap persists between their lexical knowledge and
their communicative performance, highlighting a
need for instructional approaches that bridge this
divide.

Importance of the Study

This study offers practical insights for lan-
guage educators seeking to enhance vocabulary
instruction by embedding pragmatic principles.
By focusing on how language is used in authentic,
socially meaningful contexts, the study provides
amodel for teaching vocabulary in ways that pro-
mote deeper learning, contextual awareness, and
improved communicative performance. It further
underscores the value of pragmatic awareness in
enabling learners to internalize vocabulary and
apply it appropriately across diverse situations.

Novelty of the Study

While vocabulary acquisition and pragmat-
ics have often been examined independently in
language learning research, this study bridges the
two domains by illustrating how pragmatic com-
petence can serve as a scaffold for vocabulary
development. Through the analysis of naturally
occurring conversation, the study introduces a
comprehensive, context-driven framework for

Introduction

Vocabulary acquisition plays a pivotal role
in language learning, serving as a foundation
for effective communication and comprehension
across a wide range of contexts (Antoniou & Mi-
chaelides, 2023). Learners’ ability to use words
appropriately and fluently in real-life situations is
a key determinant of their overall communicative
competence (Shively & Cohen, 2008; Cohen,
2019; Winke & Brunfaut, 2021). However, tra-
ditional vocabulary instruction often emphasizes
rote memorization, focusing on the meanings and
forms of words in isolation, rather than on how
these words function in authentic discourse (Mo-
hammed, 2019; Schmitt, 2020; Winke & Brun-
faut, 2021). As a result, many learners, despite
having substantial lexical knowledge, struggle to
apply vocabulary effectively in meaningful com-
munication (Rivers & Golonka, 2009). This chal-
lenge underscores the importance of vocabulary
instruction that emphasizes contextual usage and
communicative appropriateness, both of which
are essential to pragmatic competence (Taguchi,
2019).

Emerging research suggests that integrating
pragmatic instruction into vocabulary teach-
ing can significantly enhance language learning
outcomes (Kuo-Yu et al, 2024; Ren, Li, & Li,
2023). Pragmatic features—such as speech acts,
politeness strategies, and humor—not only sup-
port vocabulary acquisition but also help learners
understand how words function in social interac-
tions (OSHIMA, 2018). For instance, Abdulaziz
(2024) found that Saudi EFL learners who re-
ceived explicit pragmatic instruction demonstrat-
ed superior vocabulary retention and more effec-
tive language use. Similarly, Qari (2021) reported
that targeted instruction in request strategies sig-
nificantly improved the pragmatic competence
of Saudi learners, reinforcing the practical value
of teaching pragmatics in language classrooms.
These findings are further supported by Alhoza-
li (2023), who noted that pragmatic instruction
contributes to improved communicative compe-
tence among language learners.

In parallel, research has emphasized the im-
portance of contextualized vocabulary instruc-
tion, which encourages students to learn vocab-
ulary through its use in natural communicative
events rather than through isolated exercises
(Deda, 2013; Wei & Li, 2023; Syarifudin & Rah-
mat, 2021). This method supports a more mean-
ingful acquisition process by helping learners
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(1969, 1976), categorizes utterances into func-
tional units, such as requesting, apologizing,
and asserting. These pragmatic functions shape
vocabulary acquisition by situating words with-
in the context of purposeful communication,
thereby enhancing their understanding and ap-
plication. Watts, Ide, and Ehlich (1992), Tarone
(1994), and Khosh et al. (2022) note that speech
acts are inherently contextual, requiring not only
appropriate vocabulary but also sensitivity to
tone, register, and social distance.

Politeness strategies further enhance prag-
matic competence by guiding word choice in
socially sensitive interactions. In classroom con-
texts, encouraging students to practice politeness
formulas (e.g., “Would you mind...”, “I was
wondering if...”) cultivates both lexical diversity
and interpersonal awareness (Brown & Levin-
son, 1987).

Humor, Indirectness, and Identity in Interac-
tion

Humor and indirectness serve as complex
pragmatic tools that rely on shared cultural un-
derstanding and flexible language use. Attardo
(2017) argues that humor often operates through
mechanisms such as exaggeration, sarcasm, and
irony—devices that demand nuanced vocabulary
use. Clark (1996a) adds that these forms of in-
directness require learners to interpret language
pragmatically, thereby enriching their lexical and
interpretive abilities.

At the same time, pragmatic language con-
structs identity and social roles. Giampapa (2016)
emphasizes that language choices, including lex-
ical ones, reflect how individuals position them-
selves socially and culturally in interaction. In
contexts such as classroom discussions, identity
work influences vocabulary selection and overall
communicative behavior.

Intercultural Pragmatics and Lexical Aware-
ness

Effective communication across cultures ne-
cessitates an awareness of differing pragmatic
norms. Liddicoat (2024) highlights that intercul-
tural pragmatics involves navigating unfamiliar
politeness systems, humor conventions, and so-
cial expectations—factors that influence both the
form and function of vocabulary.

vocabulary instruction that reflects real-world
language use.

Research Questions

Grounded in the intersection of vocabulary
acquisition and pragmatic competence, this study
aims to investigate how learners can benefit from
the use of contextualized language in real-life
discourse. The analysis centers on a naturally oc-
curring conversation to examine the pedagogical
value of pragmatic features in enhancing vocab-
ulary learning. Accordingly, the study addresses
the following questions:

1. To what extent can the pragmatic fea-
tures identified in this study be generalized to
other conversational interactions, such as those
in educational or professional settings?

2. What are the implications of using prag-
matic features to support vocabulary acquisition
in language learning?

Literature Review
The Role of Pragmatics in Language Learning

Pragmatics, as the study of language in use
and context, is fundamental to communicative
competence. It enables learners to go beyond
grammatical correctness to produce language
that is appropriate to social and cultural norms.
According to Cutting (2002), pragmatics plays a
central role in decoding meaning, managing in-
teraction, and understanding implicit cues such
as irony and indirectness. This broader commu-
nicative competence is particularly relevant for
vocabulary learning, where the meaning and ap-
propriateness of lexical choices are context-de-
pendent.

Brown and Levinson’s (1987) politeness the-
ory provides a foundational framework for under-
standing how speakers mitigate face-threatening
acts in communication, which in turn influences
vocabulary selection and usage. Politeness strat-
egies not only reflect social awareness but also
reveal the speaker’s linguistic range in negotiat-
ing meaning and maintaining interpersonal rela-
tionships.

Speech Acts, Politeness, and Vocabulary Use

Speech Act Theory (SAT), initially proposed
by Austin (1975) and later developed by Searle
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Schmitt (2020), Cai and Li (2021), and Winke
& Brunfaut (2021) emphasize the importance of
contextualized vocabulary instruction as a means
to help learners understand lexical collocations,
connotations, and discourse functions. Embed-
ding words in meaningful dialogue, narratives, or
task-based learning activities fosters a more pro-
found understanding of lexical knowledge than
isolated word lists.

Contextual Factors Influencing Pragmatic Vo-
cabulary Instruction

A growing body of research highlights the
importance of pragmatic instruction in enriching
vocabulary acquisition across diverse education-
al contexts. Learners often face challenges not
in acquiring vocabulary per se, but in applying
it appropriately and meaningfully within real-life
communicative settings. This gap emphasizes
the need for vocabulary teaching approaches that
embed pragmatic competence as a core instruc-
tional objective.

Studies conducted in various regions confirm
the positive impact of integrating pragmatic ele-
ments, such as speech acts, politeness strategies,
and humor, into language instruction. For exam-
ple, Pérez-Hernandez (2020) found that explicit
instruction in pragmatics significantly enhanced
students’ ability to use vocabulary more appro-
priately in context. Similarly, Taguchi (2015)
showed that exposure to authentic communica-
tive environments, whether in classrooms, online
platforms, or study abroad programs, plays a crit-
ical role in developing pragmatic awareness and
lexical retention.

A study by Sharif et al. (2017) investigated
the effectiveness of teaching the speech act of
requests. They found that students who received
pragmatic instruction were more adept at select-
ing appropriate vocabulary for polite and socially
acceptable interactions. Rafiq and Yavuz (2024)
supported these findings in their examination of
EFL classrooms, emphasizing that teacher pre-
paredness, the availability of instructional ma-
terials, and institutional support are key factors
influencing the success of pragmatic instruction
in vocabulary teaching.

Beyond formal instruction, the use of cultur-
ally rich materials—particularly literary texts—
has proven effective in language learning. Alj,
Ali, and Hussain (2021) emphasized that incor-
porating literature into classroom instruction not

Goddard and Wierzbicka (2013) stress the
importance of lexical semantics, noting that word
meanings are not fixed but culturally embedded.
Their work in Natural Semantic Metalanguage
illustrates how cultural values shape vocabulary
usage, making context essential for proper word
interpretation. This insight is crucial for EFL
learners, who often rely on literal meanings rath-
er than socially appropriate usage.

Kecskes (2014) further argues that intercul-
tural communication places heightened demands
on learners’ pragmatic competence, particularly
in adjusting vocabulary use across social settings.
These adjustments are vital for learners operating
in multilingual or multicultural environments,
where pragmatic failure can lead to miscommu-
nication even if vocabulary is technically accu-
rate.

Relevance Theory and Conversation Analysis

Wilson & Sperber (2006) and Ifantidou
(2024), in relevance theory, highlight how speak-
ers and listeners allocate cognitive effort in inter-
preting meaning, particularly when encountering
indirect language and making pragmatic infer-
ences. This framework complements vocabulary
acquisition by showing how word choice is tied
to communicative efficiency and contextual in-
terpretation.

Conversation analysis, as outlined by Bat-
tistella et al. (1995), offers a practical methodol-
ogy for examining real-life language use. Their
focus on turn-taking, adjacency pairs, and repair
strategies demonstrates how vocabulary is mobi-
lized in structured and dynamic ways during con-
versation. This aligns well with classroom-based
language learning, where real-time interaction
offers opportunities for pragmatic development.

Pragmatics and Vocabulary Acquisition: A
Pedagogical Nexus

The connection between pragmatics and vo-
cabulary acquisition has become increasingly
salient in language pedagogy. Taguchi (2019)
argues that vocabulary learning must be rooted
in communicative purpose, as word retention
improves when learners engage with language
in authentic contexts. Nation (2022) supports
this by highlighting the role of cognitive mech-
anisms, such as attention and memory, in inter-
nalizing vocabulary through pragmatic exposure.
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2014; Battistella et al., 1995).
Data Source and Rationale

The data for this study is derived from a seg-
ment of a televised conversation between a young
magician and a panel of judges on the show Brit-
ain’s Got Talent (see Appendix 1). This authen-
tic, unscripted interaction is characterized by
its spontaneous nature, emotional intensity, and
communicative diversity. The magician’s use of
language integrates humor, politeness, narrative,
and strategic interaction, making it ideal for ex-
amining how pragmatic strategies influence vo-
cabulary use and communicative effectiveness.

This segment was selected based on its:

e Rich display of pragmatic features (e.g.,
requests, compliments, hedging, face-sav-
ing),

e Frequent use of emotionally expressive
and socially sensitive vocabulary, and

e Relevance to classroom-like communi-
cative contexts.

Data Collection and Preparation

The video segment was transcribed verbatim,
capturing all utterances, pauses, emphatic ex-
pressions, and paralinguistic cues (e.g., laughter,
intonation shifts). Speakers were clearly labeled
by turn and role. The complete transcript, which
forms the primary dataset for analysis, is includ-
ed in the appendices (see Appendix 1).

Analysis and Findings

This section presents the analytical outcomes
of a qualitative discourse analysis of the magi-
cian’s performance on Britain’s Got Talent. The
findings are organized thematically to highlight
the observable pragmatic features, followed by
an interpretation and discussion of their peda-
gogical relevance in the context of EFL vocabu-
lary instruction. The analysis is grounded in the
study’s research questions, which focus on the
generalizability and instructional value of prag-
matic features in vocabulary learning.

Observed Pragmatic Features in Context
a. Speech Acts and Politeness Strategies.

The magician frequently employed indirect

only broadens learners’ vocabulary but also en-
hances their pragmatic awareness by highlighting
linguistic variation, speech styles, and cultural
subtleties. Literature also supports students in
grasping cultural nuances, fostering greater en-
gagement, and promoting vocabulary develop-
ment (Hamane, & Guetatlia, 2022). Furthermore,
it contributes to teaching core language skills, in-
cluding vocabulary, grammar, and pronunciation
(Zubair, 2022). In addition, literary texts have
been found to improve learners’ cultural aware-
ness, stimulate creativity, and cultivate critical
thinking skills essential for developing pragmatic
competence (Okyar, 2021).

Supporting this international evidence, re-
search in Arabic-speaking English as a Foreign
Language (EFL) contexts has yielded similar
insights. Abdulaziz (2024) found that learners
who received pragmatic-focused instruction
outperformed peers in vocabulary retention and
contextual language use. Alhozali (2023) noted
an improvement in communicative confidence
among learners exposed to pragmatic strategies,
while Al-Qahtani (2020) and Kaderli & Razi
(2023) emphasized the influence of curriculum
design and teaching practices on pragmatic de-
velopment. Fadel and Al-Bargi (2018) highlight-
ed the role of humor in facilitating relaxed and
spontaneous language use, advocating for direct
instruction in politeness strategies and speech
acts as tools for vocabulary enrichment.

Taken together, these studies demonstrate
that effective vocabulary instruction must be em-
bedded within pragmatic and cultural contexts.
Whether through explicit classroom strategies,
culturally responsive materials, or immersive
experiences, pragmatic instruction helps learn-
ers internalize vocabulary not as isolated lexical
items but as tools for meaningful, context-sensi-
tive communication.

Methodology
Research Design

This study adopts a qualitative discourse
analysis approach to investigate the relation-
ship between pragmatic features and vocabu-
lary acquisition in authentic spoken interaction.
Discourse analysis is suitable for this study, as
it enables an in-depth examination of language
use in context, focusing on how speakers convey
meaning, manage interaction, and construct iden-
tity through pragmatic and lexical choices (Gee,
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These examples model real-time evaluative
expressions, which are highly relevant for class-
room activities involving peer feedback and per-
formance commentary.

e. Task-Oriented Vocabulary in Interaction

Instructional language was embedded in
goal-oriented  discourse:

“Before you eat the sweets, 1'd like you to
guess how many jelly beans are inside the jar.”

Here, procedural verbs and concrete nouns
appear in natural, interactive formats—support-
ing task-based learning principles.

Interpretive Insights and Thematic Implica-
tions

The analysis demonstrates that pragmatic fea-
tures—such as politeness, metaphor, emotional
language, and indirectness—not only enrich vo-
cabulary input but also contextualize vocabulary
use, making it more memorable, relevant, and
transferable for EFL learners.

These findings affirm that vocabulary ac-
quisition is enhanced when learners encounter
words in socially meaningful interactions rather
than isolated word lists. This supports pedagog-
ical perspectives from Schmitt (2020), Taguchi
(2019), and Winke & Brunfaut (2021), who ad-
vocate for meaning-driven and communicative
approaches to vocabulary instruction.

Pedagogical Relevance in EFL Contexts

The observed features provide concrete mod-
els that can inform vocabulary instruction in the
EFL classroom:

- Speech acts and indirectness help learners
practice socially appropriate requests.

- Narrative vocabulary supports personal en-
gagement and reflection.

- Evaluative language enables learners to give
and receive feedback effectively.

- Humor and politeness model how to manage
interactional dynamics.

Such discourse-based instruction not only
improves lexical competence but also builds
learners’ pragmatic awareness, allowing them

directives and polite requests, using modal verbs
and mitigation strategies such as:

“Could you please remove the lids and reveal
the gift inside?”

“Could you please remind everyone what that
card was?”

These utterances model cooperative, face-sen-
sitive language and demonstrate real-world use
of vocabulary in socially appropriate forms. They
align with Schmidt’s (1990) noticing hypothesis,
as learners are more likely to attend to functional
lexical chunks presented in interactive contexts.

b. Personal Narrative and Expressive Vocab-
ulary.

The magician constructed an emotionally en-
gaging narrative, using introspective language:

“I was unable to interact with people. I felt a
bit empty. Incomplete. I felt invisible.”

Such emotionally charged vocabulary pro-
motes deeper cognitive processing and memory
retention. The metaphorical expression—"“/ike a
light switch came on inside my head”—further
reflects figurative competence, supporting learn-
ers’ narrative and identity-linked vocabulary de-
velopment.

c. Humor, Indirectness, and Face-Saving.

Instead of direct correction, the magician
used humor and suspense to maintain rapport:

“Wrong. Sometimes, everything is not quite as
it seems. Watch.”

This illustrates Brown and Levinson’s
(1987) politeness strategies, where indirectness
helps manage social face and demonstrates how
learners can adopt pragmatic strategies for con-
flict-avoidance and indirect communication.

d. Evaluative Language from Judges

The judges’ feedback contained praise using
intensifiers and affective vocabulary:

“You are unbelievably talented.”
“Phenomenal showmanship.”

“You have a fantastic future ahead of you.”

2025 sewwd JoYl U] 28 susdl drolt)] L)



U Jloa e olo
University of Hail

Dr. Ahmed Ibrahim Alsalami

Dr. Abdelaziz Mohammed I

communication. These pragmatic strategies not
only shape how vocabulary is used but also con-
tribute to learners’ ability to maintain interper-
sonal harmony—a key component of communi-
cative competence.

Furthermore, the findings align with Schmitt’s
(2020) argument for meaning-focused vocabu-
lary instruction, as well as with Taguchi’s (2019)
emphasis on integrating pragmatic elements into
communicative teaching. These perspectives col-
lectively support an instructional approach that
highlights not only what words mean but also
how and when they are used appropriately.

Pragmatic Relevance in EFL Contexts

The emotional and narrative elements in the
magician’s discourse—particularly metaphorical
and introspective expressions—demonstrate how
vocabulary acquisition can move beyond rote
memorization into meaningful internalization.
In EFL settings, where learners may struggle to
personalize language, such emotionally anchored
vocabulary offers a pathway to deeper engage-
ment and retention, echoing the observations of
Taguchi (2015) and Goddard and Wierzbicka
(2013).

In addition, the use of humor and face-sav-
ing illustrates pragmatic fluency as more than
just grammatical control. Learners benefit from
exposure to how language is used strategical-
ly—not only to convey meaning but to build rap-
port, soften corrections, and manage misunder-
standings, which aligns with the perspectives of
Haugh et al. (2018) and Clark (1996b).

Authentic Feedback and Evaluative Vocabu-
lary

The judges’ responses—“You are unbeliev-
ably talented,” “Phenomenal showmanship,” and
“You have a fantastic future ahead of you”—pro-
vide authentic examples of affectively charged,
evaluative vocabulary. Such expressions demon-
strate how adjectives, intensifiers, and metaphors
are used in real-time interpersonal contexts, sup-
porting the views of Fadel and Al-Bargi (2018)
and Alhozali (2023), who emphasize the peda-
gogical value of exposing learners to naturally
occurring evaluative language.

Incorporating such examples into classroom
practice—through role-plays, media analysis, or
peer evaluation tasks—can help students not only
understand what to say but also how to convey

to navigate real-life communication with greater
confidence and fluency.

Discussion

This study set out to explore how pragmat-
ic features within naturally occurring televised
interactions can support vocabulary acquisition
among EFL learners. The analysis revealed re-
curring strategies, including indirect requests,
personal narratives, face-saving techniques, eval-
uative language, and task-oriented discourse. Al-
though drawn from a performance context, these
features reflect communicative practices that
extend beyond entertainment and into education-
al and professional domains, highlighting their
broader relevance for language learning.

The findings suggest that pragmatic features
contribute to vocabulary development not mere-
ly by presenting new lexical items, but by em-
bedding them within socially meaningful and
context-rich discourse. This highlights the im-
portance of integrating pragmatic awareness into
instructional practices and provides actionable
insights for classroom-based applications.

Building on these findings, the following sec-
tions offer a more focused examination of the the-
oretical underpinnings, pedagogical relevance,
and classroom applications of the observed prag-
matic features. By connecting the analysis to es-
tablished frameworks and instructional models,
the discussion illustrates how these features can
inform vocabulary instruction and promote prag-
matic competence in EFL contexts. These cod-
ed patterns, documented in Appendix 2, support
the argument that vocabulary instruction is most
effective when embedded within context-rich,
communicative interaction.

Theoretical and Pedagogical Integration

The findings reaffirm central theories in prag-
matics and vocabulary acquisition. For instance,
Schmidt’s (1990) noticing hypothesis is sup-
ported through the prominence of salient lexical
chunks embedded in functional discourse, such
as polite requests and emotionally expressive
statements. Learners are more likely to internal-
ize language when it is linked to interactional
purpose and affective meaning.

Likewise, Brown and Levinson’s (1987)
politeness theory provides a framework for un-
derstanding how indirectness, mitigation, and
face-saving enhance social appropriateness in
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rote memorization toward an integrated approach
that reflects real-life discourse. Language learn-
ers benefit from exposure to authentic spoken
interaction where vocabulary is tied to intent,
audience, emotion, and cultural norms. Such in-
tegration provides learners with the tools to un-
derstand not only the meaning of words but also
how to use them purposefully and appropriately
across contexts.

Pedagogical Implications

Based on the findings of this study, several
recommendations emerge for language educa-
tors and curriculum designers aiming to integrate
pragmatics into vocabulary instruction—par-
ticularly in EFL contexts where vocabulary is
often taught in isolation from communicative
practice (Pérez-Hernandez, 2020; Taguchi, 2015;
Abdulaziz, 2024). The magician’s interaction il-
lustrates how vocabulary becomes more impact-
ful when embedded in real discourse marked by
emotion, interaction, and social purpose.

Instructors are therefore encouraged to:

1. Integrate pragmatic instruction into
vocabulary teaching using authentic dialogues
that highlight speech acts, politeness strate-
gies, humor, and narrative framing.

2. Incorporate multimedia sources such
as performances, interviews, and spontaneous
interactions to expose learners to real-world
vocabulary use across diverse registers and
social settings.

3. Design guided discourse tasks that al-
low learners to practice pragmatic elements
such as requests, hedging, turn-taking, and hu-
mor in communicative activities.

4. Encourage learners to produce and
analyze spoken discourse that reflects inter-
actional goals, emotional tone, and audience
awareness, thus linking vocabulary to re-
al-time communicative needs.

5. Use assessment tasks that evaluate not
only vocabulary accuracy but also contextual
and pragmatic appropriateness.

6. Foster intercultural awareness by
helping learners understand how meaning and
usage vary across different cultural and social
contexts, in line with insights from Liddicoat
(2024) and Kecskes (2014).

it convincingly and appropriately within social
interactions.

From Pragmatic Discourse to Classroom Ap-
plication

The findings point to a pedagogical shift:
vocabulary instruction should not isolate words
from their communicative contexts. Instead,
teachers can incorporate discourse-based activi-
ties such as:

- Media clip analysis (e.g., from talk shows or
performances)

- Role-plays involving politeness and indi-
rectness

- Narrative writing using emotional vocabu-
lary

- Peer feedback tasks emphasizing evaluative
expressions

Such practices reflect the authentic discourse
patterns observed in this study and are consistent
with Winke and Brunfaut’s (2021) advocacy for
contextualized and communicative input in lan-
guage instruction. These practices also contribute
to more holistic language learning, where lexical,
pragmatic, and affective dimensions are integrat-
ed.

These findings provide a foundation for fu-
ture research into the instructional role of prag-
matic features in vocabulary development, which
is further considered in the concluding sections
of this study.

Conclusions and Implications

This study investigated the role of pragmat-
ic features in facilitating vocabulary acquisition
through an analysis of an authentic spoken inter-
action between a young magician and judges on
Britain’s Got Talent. The findings reveal that vo-
cabulary learning is most effective when lexical
items are embedded in socially and emotionally
meaningful contexts. The magician’s use of indi-
rect speech acts, politeness strategies, narrative
reflection, and humor exemplifies how pragmatic
awareness enhances not only communication but
also the retention and contextual use of vocabu-

lary.

The study confirms that vocabulary instruc-
tion should move beyond isolated word lists and
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course: A resource book for students.
Florence, KY, USA: Routledge. p.
xi. http://site.ebrary.com/lib/keris/
Doc?id=10016807&page=11

Deda, N. (2013). The Role of Pragmatics in
English Language Teaching: Pragmatic
Competence. Academic Journal of Inter-
disciplinary Studies, 2(4), 63-70. DOI:
10.5901/ajis.2012.v2n4p63

Giampapa, F. (2016). The Routledge Handbook
of Language and Identity. /n Language

Together, these strategies support a more dy-
namic, situated approach to vocabulary teach-
ing—one that equips learners with the lexical
and pragmatic resources needed for meaningful
communication.

Recommendations for Further Research

While this study focused on a single, rich
conversational episode, future research could:

e Examine how pragmatic instruction af-
fects vocabulary retention across different age
groups and proficiency levels.

e Explore the longitudinal impact of prag-
matic-vocabulary integration on students’
communicative competence.

e Investigate learners’ awareness and atti-
tudes toward pragmatic features and their role
in vocabulary acquisition.

e Compare the effects of explicit versus
implicit pragmatic instruction in vocabulary
teaching across different EFL contexts.

e Implement the Context-Based Pragmat-
ic Framework for Vocabulary Development,
as proposed in the present study, in classroom
settings to evaluate its impact on learners’ vo-
cabulary acquisition and communicative com-
petence using pre- and post-test experimental
designs.
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Appendix 1: Transcript of the Magician's Performance (12:20-19:14)

MMagician: Simon, think of a playing card, Doa’t aay it, just think of i

Wihat ia 7 It dosin't mares if [ get 3l Wroag

Blman: Seven of diamonds

Alagician: Wrong. Sometimes everything i oot quite s it seems. Watch.

The black hole. .. a foursay. ..
I'd like to bring vou on my journey

that begins where everything ends.

I"ve lcamed that having no accessibility is not a disability

It"s an ability. When I was vounger, [ was nnable 1o intersct with people

I felt a bit empty. Incomplete. [ felt invisible. But after discovering magic, my life changed.
It was like a ight switch came on inside my head

I found a way to intersct with people—through my magee. Mo way the milk s oot in there
It 5. You know, Magic is my universe—and my life is now whole

I don't have a pet. But in each page are some of my favorite swests

Have a look and wee, Say stop
Simon: Stop

Aagiciam: Could you please call out the treat you stopped on?

Rimon: Jelly boana

Alagician: [ left a special gift for you. Could you please remove the lids and reveal the gift inside?

Simon: Sure. Oh my God. Wow.

Alagician: Now Simon, before you cat the sweets, ['d hke you to guess how many jelly beans are imside the jar

Himon; 2. 500

Aagician: Would you be impressed if [ told vou vou've guessed right?

Simon: Yeah, that's impossible

Alagiciam: Could yvou please remove the lid and read the note 1 placed inside before the show?

Simsan: WhatT That' s amariag. Thet s anbelievable

Alagician: Earlier, | asked vou to lhtu.lml'a playing card. Could you please remind evervone what that cand was?

Simon: Seven of duamonds

Magician: Seven of diamonds. Could you please remove the one face-down card?

Simon: Yep, got it

Aagician: Please show it o everyone.
Simon: Here we go.

Alagician: Thank you

Alesha: You made me feel emotional. Your passion, your story, your message—it was all beastiful
Simon: You are unbelscvably talented. That absolutely freaked me out. There's something really, really incredible abowt vou. [ do

believe in magic—and vou're such an amazing

T

perfiorme
Amanda: You've made me an emotional mess. Phenomenal showmanship. ['m so glad magic has changed vour hfe and given you

confidence. But above all, vou are a little superstar

Bruso: [ was totally captivated. For someone s0 young, you're mcredible. You have a fantastic future ahead of you

Simon: Brilhant

&
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Appendix 2
Systematic Pragmatic Coding Sununary
Excerpt Pragmatic Feature Tvpe Explanation
Could you pleaze remove the lids. . Speach Act Indirect Faquest (Directive)  Polife reguest using modal + minzarion

Wrong. Bometimes evervthing is nat
quite @z it 3esms,

I falt a bit empty. Incomplste. I felt
invisible.

Phenomenal showmanship.

When I was vounzer, I was unzble to
interact with people. I felt a bit
ampty. Incomplate. I felt invisible.
It was like a light switch came on
inzide nuy head.

Wronz. Sometimes evervthing is not
quite @z it seems. Watch.

You are unbalisvably talentad.

Eefors you eat the sweets, I'd like
you to guess how many jelly beans
are inside the jar.

hlagic iz my universe—and my lifa
iz now whale.

You made me feel emotional. Your
PEssion, VOur Story, YOur message—
it was all bezutiful.

You have a fantastic firture zhead of
you.

Simon, think of a playing card.
Diom’™t =3y it, just think of it.

What iz it? It doesn't matter if T getit
WTONE.

The black bole... a journey... that
bagins where avervthing ands.

I've lpamed that having no
acceszibility is not a dizability.

It's an akility.

Mo way the milk's not in thers.
Havea 2 loaok and se=.

Say stop.

That abzohrtely freaked me out
You've made me an emotionzl mess,
Eutr abowve all, you are a little

SUPEratar.
I was totally captivated.

Humor / Face-zaving
Expressiva Speach Act
Evahiative Languags

Expreszive Speach Act

Figurative Lanzuage
Humor / Face-zaving

Evahiative Languags

Bpeech Act + Task
Langnage
Figurative Lananage

Evaliztive Language
Empathy

Evahiative Languags
Bpesch Act

Buppartive Discourss

Figurative Language
Fefammg Languzgs
Deeclarative Identity
Performance
Commentary

Bpeach Act
Instmaction

Emotive Fesponzs
Affactive Language
Evaliative Languzge

Evaliative Languzge

Indirect Camection / Irony
Personal Marrative
Praize / Positive Politeness

Narrative Identity
Affactive Language

hlataphar DPragmatic

Fhuency

Indirect Correction
Praize / Intensifier
Instructionzl / Procedural
Tdentity hletaphar
Emotional Expression

Affactive Fesponze

Encouraging Funure
Projaction
Indirect Directive

nitigation | Fleassurance

Metaphorical Framing
Empowement through
Contrast

Positive Fedefinition
Affactive Exclamation
Gentle Diractive
Interactive Cue

High-Affect Evaluation
Hyperbolic Compliment
Buperlative Compliment

Engazement Descriptor

(Searle, 1969, Brown & Levinson, JRE7)
Avoids direct megation; wses ireny o
prezevve face and shift to surprize
Evalumiive and emotional  lansuage
cormveys vilnerabiliny awd idenmigy
High-imtersity adiective wed 1o gqifirm
and connect positively

Emotional and self-revealing language
wsed fo credis @ personal rErraive.

Lexical crearivizy used fo comvey msighr
and ransformation.

Avoids  confrontation  and  softens
COFFECLION USIMZ WOVETery and romy.
High-gffect praite wiing mrensifiers to
reinforce Interprersonal oSy,
Engages listensr Do an interactive task
usimg concrete nown ard goiion verks.

Metaphorical description af
trangformation and  fdentify  through
language.

Judges' emotionally resomgnr  proise
refleces  evaluarive awmd  [rerpersomal
vocabilary.

Pozitive appraisal through predicrive
language that mormvares awd qfffrms.
Polite mstruction Mviting mMagmarion
while zoftening comamand.
Roduces social pressure;
possible failurs.

mitigares

Creates suspense and depth wiing commic
Heanamhors.

Trrgforms  percelved wealbness Inio
ITPERELR.

Concize, gqfifrmative redgfution of
abifipdzabilin.

Expresses disheligl to heighten dramatic
impace.
Encourages
explorarion.
Simple mperdiive promotng audience
participation.

Expresses g intense emotional reaciion
with a strong verh.

Raimforces impact through exagperarion
of feeling.

Afffrms ndewtiy
superlative praise.
Highiights the pexformer s ability to hold
Praniiliid

EHEASEMEn: through

using  qffectionarts
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